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BRIEF DESCRIPTION 

Discoveries during a 6-year tenure-track process, when scrutinized to the essence, may  
trans-inform far beyond Academia. This paper presents seven universal and cumulative 
lessons in an honest, illuminative, sardonically humorous context, ultimately likening the 
Professor to a Lighthouse who guides Students as they navigate through The Fog of School. 

ABSTRACT 

In the Spirit of Errol Morris' Academy Award Winning1 documentary The Fog of War: 
Eleven Lessons from the Life of Robert S. McNamara2 I hope to explore, expunge, interpret and 
share meaningful, relevant conclusions to significant issues experienced during six years of 
the college tenure-track process. In so doing, it is certain that a significant number of 
valuable and universal lessons may be hypothesized. The goal of this paper seeks not to 
accuse nor demean, rather to exorcise personal and spiritual suffocation, and to offer 
professional insight into contemporary academic theory and practice. This paper explores  
my own personal and professional experience during an arduous tenure-track process and 
may not reflect the views or opinions of other persons, institutions, or entities. 

During the past sixteen years, I have Apprenticed with two Academy Award Winners;  
I have taught at five major colleges and universities, designed and taught curriculums across 
multi-disciplinary arts, served as Assistant Dean and as Audio Coordinator, worked with 
incredibly diverse student populations; and I have attended many workshops and seminars 
designed to strengthen teacher excellence. I have presented numerous papers and workshops 
at international educational conferences, and have served as Keynote Speaker. I hold both an 
MFA Degree in Film and Recording Arts and a Bachelor of Science Degree in Visual Arts. 

Much of what may be discovered during a 6-year tenure-track process, when scrutinized to 
an essence, is applicable both to Academia and to Life. This paper presents seven lessons in a 
universal, honest, illuminative and satirical context. During Conference presentations, this 
paper is supported with audio/visual content, illustrations, photos, video footage and music. 
The Errol Morris documentary Fog Of War and the lessons learned from McNamara3 may 
serve as reference for diverse ways of exploring my own experiences. This paper strives to be  
a cautionary beacon for Instructors maneuvering their own academic careers, and ultimately 
equates the Teacher as a Lighthouse that helps Students navigate through the Fog Of School. 
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THE FOG OF SCHOOL 
Seven Lessons from Six Years of the College Tenure-Track Process          
Lee C. Payton ©2014 

LESSON 1 - The most important thing in Life is an ongoing Resonance with  
    your Inner Source 

Whatever is happening elsewhere around us, in our town, or in our state, our world, or in 
our Universe, there is a unique connection between us, and our individual perceptions of an 
Ultimate Source. This Connection is the most important thing there is. There are as many 
external personifications of this Source as there are individuals on this Planet. With each 
individual, the Source can recycle a complex vibrational resonance between the ends of the 
universes and the nuclei of the atoms in our bodies4. 

 

Recently, a student of mine came in for an advising session, and gave me his learning 
disability form. He said he is new to being a college student, and the first-year college 
experience often overwhelms him. He said his anxiety hinders his ability to concentrate in 
class, and during testing situations. We discussed his reasons for pursuing a college degree, 
his aspirations, and goals for college and beyond. Eventually, he reiterated that his learning 
disability was a culprit in undermining his endeavors. His face scrunched in concern. 

I asked the student what he thought was our single ultimate responsibility from the time we 
are born until the time we die; the one and only thing we are directly accountable for doing? 
The student offered several interesting suggestions. I finally clued him in - breathing5, 6.  
The student thought about this for a moment. His face eased and he smiled. I said to him, 
'Do you think you can handle that?' 

The classroom should be an environment of 
challenge, expectation, assimilation and 
enlightenment for both Students and 
Instructor. Modern learning is a synthesis of 
aspiration, creativity, skills training, and 
tangible expression of methodology and 
process. For an Instructor to maximize the 
benefits of Connective Resonance within a 
chaotic learning environment requires 
concentration, the ability to stay centered, 
and the tenacity to remain focused on student 
assimilation of the learning outcomes. 
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He said, 'What, breathing?' I said, 'Yes, breathing.' He said, 'Sure, I can handle that.' I told 
him then the rest should come natural. The student thought about this for a few more 
moments and his face lit up like he had an epiphany. I admonished him to remember this 
the next time his college experience becomes overwhelming. I reminded him there should be 
no rush to his unique learning and assimilation curve. I then suggested he consider the idea 
that much of the pressure he is feeling might be self-generated. 

What should be most important to a student's academic goals is a set of knowledge and skills 
that can ensure he/she follow their passion and ultimately make a living doing that for which 
they are uniquely qualified. When we do each day all that we are capable of, and do it all 
efficiently, success can become imminent. It was evident that our discussion had a positive 
effect by the calmness and confidence the student exuded when he left the advising session. 

Countless times during my tenure-track, I wondered if I was doing everything I was capable 
of each day and doing it efficiently. Every second thought given to one hundred percent of 
my endeavors for six years was, 'Will this look good on and/or meet the requirements of my 
tenure application?' Many times this anxiety was a culprit in crippling creativity and 
compromising artistic endeavors. In practically every instance where I sought assistance 
within the college, feedback remained problem focused, duplicitous, and void of tangible 
relevant solutions that allowed me the confidence to know that my efforts were indeed valid. 
I was led to believe that a number of my endeavors would be looked upon favorably by the 
various tenure review committees, but were in truth chastised with disdain, or treated as 
irrelevant, often by those who initially supported these endeavors. 

During this six-year process, I had to concentrate and rely heavily on the Resonance with my 
Inner Source. This helped me to survive the pressure and frustrations of very overt prejudice 
towards my unique multi-disciplinary approach to artistic endeavors, creation of finished 
product, and avant-garde teaching methodologies. Unlike my student during the advising 
session, whose pressure may sometimes be self-generated, the pressure I was under during the 
tenure-track process, given the aforementioned circumstances, was not self-generated. 

 7 
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LESSON 2 - Music is a Sacred Gift and should be honored as such 

Music is one of the most sacred Gifts we have. It is a universal language. Music originates 
from the Source, and manifests itself through our heads and hearts, out through our hands 
and mouths, and to the People8. Artists are not meant to keep the music the Muse provides,  
it is meant to be temporary, like water splashing on a stone9. Yet music has the power to 
unite, to elate, to sadden, to destroy, to heal and to inspire. Music is something that is both 
universal and very personal at the same time. 

I lived in Chicago for the six years of tenure-track. The place had a reputation and history of 
a world-class music scene, with a diversity of genres. This was one of the enticing elements of 
moving there. Early on in my tenure-track, I pursued music part-time in the evenings, 
having done so successfully at all the other colleges and universities where I have taught.  
The first-year tenure committee, being unable to fathom correlations between performance 
and teaching, strongly recommended that I discontinue performing music and concentrate 
solely on teaching. This is very similar to asking a dolphin not to swim in the ocean. In an 
effort to honor the committee's request, I even stopped performing live for a year, thinking  
it would enhance my tenure-track endeavors. This was very difficult to do, and a futile effort. 

I explained very thoroughly and passionately to the tenure committee how performance and 
teaching require similar preparation of content, skills-training, and in-the-moment group 
dynamics. I explained that the primary difference between these two art forms is that 
teaching requires assessment of learning outcomes, and its equivalent in live performance 
might be a loyal, consistent fan base. To further explore this discussion, I also reminded the 
tenure committee that, as an Audio Specialist in a Cinema Sound Department, it is to the 
college's benefit that a trained, professional musician teach sound for cinema, especially since 
music is one of the primary categories of cinema sound. In presentations and workshops at 
international educational conferences, I have been able to bridge these connections into a 
tangible understanding, and colleagues from all over the world have embraced these ideas. 

In her book, The Power of Music Elena Mannes describes experiments proving that a fetus 
actually responds to music while still in the womb10. Music is an inescapable part of society, 
and mankind has been creating music in one form or another throughout existence. It would 
be impossible to explain to a non-musician the ways that music affects the musician. Music 
and sound interact with the human body unlike any other art form because it is a physical 
interchange of energy with the world around us11. During the six years of my tenure track,  
in addition to finishing two feature length documentaries and several short films, I finished  
a number of live albums, am currently finishing my third studio CD of original music, and 
have also finished a number of music videos. By professional and artistic estimation, I would 
consider these six years to have been prolific and productive. 
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On my last day in Hawai'i for the 2014 HUIC Stem Conference some friends and I went to 
Mākaha beach to watch the sunset. I was sitting on a picnic table playing some chords on my 
guitar, not even a recognizable song, just practicing. This Hawaiian man came to the table 
and was really enjoying the music I was playing. He expressed enthusiasm in a Pidgin 
Hawaiian dialect so thick I could barely understand his words. But I understood his 
handshake, his headbutt12 as an ancient and traditional Hawaiian greeting, his smile, and his 
Aloha Spirit. Music can foster communication between people from diverse cultures and 
who speak different languages. It is this kind of universal power that elevates music to 
something that should be considered sacred.  

LESSON 3 - Some Questions have no Answers & some Answers are never good enough 

Academia is often a world of buzzwords, catch phrases, and lingo-sling. The term 'multi-
disciplinary' seems to be one of the current favorites. Even though the term is over-used to 
the point of vapid saturation, no one involved in deciding the fate of my tenure-track has 
ever bothered to define it. Merriam Webster online defines the word 'multi-' as, 1) many, 
much; 2) more than two; or 3) many times over13. Webster offers its second definition for  
the word 'disciplinary' as, 2) of or relating to a particular field of study, as in disciplinary 
specialization14. By a logical distillation of meaning, a working definition of multi-
disciplinary may be one who specializes in more than two, or many disciplines. 

This term has a high degree of resonance with me because I have spent the majority of  
my life studying any and all art forms that I find intriguing, compelling and approachable. 
To date, I feel very confident in a professional level of skill in each area of specialization - in 
art, in music, in filmmaking, in writing, in photography, and in cinema sound. For this, and 
many more reasons, I find it impossible to answer a question that I've been asked hundreds 
of times by those in academia and others, who profess to be multi-disciplinary. 

QUESTION: "Professor Payton, we see that you have experience in art, music, film and 
sound. If you had to pick just one of these disciplines, which would it be?" 

This is the single most unintelligent question I have ever been asked thus far in Life.  
This would be the same as asking a person to choose between their heart, their brain, or  
their liver, because they couldn't have all three organs. No way could each organ be equally 
healthy! Needless to say, it really took me aback when a tenured faculty member during my 
three-year tenure-track interview asked me this very same question. Out of professional 
empathy I tried in vain to provide an adequate answer for the poor man. Alas, my answer 
was not good enough for the tenured faculty interview committee. 
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Nor has any answer I've ever provided for this incredibly unenlightened question been good 
enough for anyone. Seemingly, the only reason I was asked this question was because the 
committee expected my answers would not be adequate for them. It is unfortunate that this 
particular interview could not generate more relevant and pertinent questions. The next time 
someone asks me to choose only one artistic discipline to pursue, I may respond by saying 
that they should choose between their heart, their brain, or their liver. 

Since I've never been able to satisfactorily justify to others pursuit of all the various artistic 
disciplines that I am passionate about, it is also by logical distillation of definition that this is 
a question for which there is no answer. My students would never be satisfied with any cut-
and-dry answer to this question either. Most have been traditionally eager to learn new skills, 
and apply them to their own specific talents, and to their work in general. Endearing to the 
art of cinema sound and music is the majority of skills that are transferable to other artistic 
disciplines, and to many other aspects of student and professional life. 

LESSON 4 - Treat Others the Way You Want to Be Treated 

Student life at the Bachelor level can be rife with problems, both tangible and anxiety driven. 
Many times a student's apprehension takes over and causes them to fail by not trying, or to 
turn a simple task into a daunting one in their mind before attempting it with their hands.  

Sometimes, it may be that all a student needs in times where anxiety inhibits productivity, is 
for an instructor to take their anxiety more seriously than their fear, or than the task at hand. 
It is crucial in times like this that the instructor concentrate on guiding the student's fear 
away from the 'outcomes' of the course, i.e. his or her grade. What is more important is for 
the student to constructively focus on the step-by-step process they need to master to go 
from a goal in their minds to a finished product in their hands. It is Human Nature to seek 
help when distressed. 

A prime example of this can be summed up in an interchange I had with a student who was 
debilitated in fear that he wouldn't understand and assimilate the task at hand. All I did was 
ask him repeatedly, 'And then what would happen?' Each time the student provided an 
answer, I asked the same question over and over, 'And then what would happen?' Eventually 
he envisioned himself homeless, penniless and devastated in some distant future life. So then 
I asked the student what would happen if he did master the task at hand, and then repeated 
the same line of questioning over and over, like a mantra, 'And then what would happen?' 
This time around he had become a rich, successful Oscar winner in the same far-off future.  
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Then I asked the student, 'In the five minutes it took for you to be both the poorest and the 
richest person in the world, did you ever once move from that spot?' The student said, 'No,  
I did not.' I said, 'Good. Now, let's move on to mastering the task at hand.' The student 
smiled and calmed down. I saw this student at his graduation ceremony a few semesters later. 
He shook my hand and thanked me. I said, 'Quite the opposite, sir. Thank you.' 

Throughout the duration of my tenure track, when asked questions regarding our Audio 
Suite, curriculum design, our students, my professional development, or about the evolution 
of the college, I always strived to provide informative, articulate and well researched answers. 
Many times this proved to be unwise, due to others' consistent misinterpretations and 
convolutions of meaning. It is as if when I offered beneficial information, that the college 
requested, this information was later disregarded and considered not useful. 

A prime example of this is represented in one of the tenured faculty's responses to my tenure 
application narrative. Countless times throughout the tenure-track process, candidates were 
told to address shortcomings in the narrative part of our tenure application. Yet, when I did 
just that, the tenured faculty of my department responded by emphasizing how addressing 
and exploring these shortcomings shed a more negative light on my candidacy for a tenured 
position. Miriam Webster online defines the word duplicity as - the belying of one's true 
intentions by deceptive words or action15. So, why then were we told it was in our best interest 
to address shortcomings, when it may be later used against us in our tenure application? 

Contrary to my pursuit of transparency and honesty when dealing with the college, when I 
asked relevant and pertinent questions regarding my status and endeavors during the tenure 
track process, I seldom got a straightforward answer. The usual response was evasive, non-
committal, run-around and vapid. When students come to me for advising in their college 
path, I work diligently with them, with respect and attention to unique needs and concerns. 
Together we work out solutions and guidance for them as necessary. I once was a student 
treading the same ground, and very much appreciated the times when instructors answered 
my questions with openness, fairness, and bestowing a desire for me to succeed. 

The spirit of community I've experienced through dynamic and professional engagement 
with student success, seems to be in stark contrast with, and dipolar to, my experience 
engaging with the tenure track process. An effective analogy for this may be a sports team 
that never wins because the game is rigged against them. I have served both as administrator 
and as instructor. This experience provides some 'inside knowledge' into how the Academia 
Machine works, and may also afford one adequate authority to differentiate. There is a 
difference between people guarding confidential, litigable information as such, and people 
blatantly lying about and misrepresenting a tenure applicant to a college at large. These latter 
actions seem to constitute an essence of duplicity. 
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Providing only evasive, elusive, non-committal, non-answers to very important questions 
represents a prime example of duplicity. Denouncing an Artist's multi-disciplinary talents 
while espousing the need for a multi-disciplined artist is a prime example of duplicity. 
Exploiting a tenure candidate's keen ability to design dynamic curriculums in order to  
make oneself 'look good' to a Chair or a Dean, or a Curriculum Committee, etc., while 
never implementing these curriculums to benefit the students, is a prime example of 
duplicity. Saying one thing and doing another may be easily interpreted as an ultimate 
example of duplicity. 

LESSON 5 - Don't Be A SOTADA 

SOTADA is an acronym that I have coined. It stands for Say One Thing And Do Another.  
The pervasiveness of this behavior during my six years of tenure-track has been so rampant 
and widespread, that not only have I coined the acronym, it is in the lyrics of the song 
Shadows in the Storm, on my latest CD of original music. For much of the time during my 
tenure track, I tried in vain to ascertain whether SOTADA-like behavior was a direct product 
of this college, a result of big city life, a product of mid-west mainland American culture, or 
simply a representation of the current evolution of mankind. To date, I have found no 
concrete answer as to why people say one thing and do another so consistently. I can only 
guess that people shy away from truth and accountability, even while being a demanding 
public, in the hopes that apathy will somehow be universally construed as verisimilitude. 

In an effort to honestly address this, I tried to make a list of all the examples of SOTADA-
like behavior I witnessed, and was subjected to, during the tenure-track process. 
Unfortunately, the list became so long that exploring each might require more than one 
Conference presentation. Even though this behavior has been displayed with predominance 
and consistency, in order to explore and expunge this concept in adequate depth, a few of 
the more glaringly obvious representations are discussed within the context of this paper. 

During my original interview for the position, all focus was on recruiting a qualified 
candidate for a full-time instructor position specializing in cinema sound. Long after  
my first semester started, I was informed of the expectations of me also serving as the  
Audio Coordinator. This was a position of some responsibility, and an expectation that  
was not discussed with me during my interview. This expectation was also in addition to 
teaching a full load, and maneuvering through the first year of tenure track. Of course,  
I took on the challenge, but without proper mentorship, and without adequate guidance.  
During countless meetings with the post-production staff and lecturers, we collaborated  
and created a thorough and dynamic curriculum for cinema sound majors.  
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At one point during my tenure track, I was told explicitly by an Associate Chair that, 'If you 
want your Tenure thing to work, then make the Audio Coordinator thing work.' After 
several semesters of me working diligently in the Audio Coordinator position, this same 
Associate Chair failed in his responsibility to inform me that another instructor, with no 
background specialty in cinema sound, was taking up the Audio Coordinator duties. When I 
attempted to meet with this Associate Chair to inquire, he closed his office door in my face. 
When I addressed the Coordinator position in my tenure application narrative, I made the 
point that I would have faired better in the first several years of tenure track by learning more 
about the college, the students, the facilities, and the curriculum, rather than immediately 
taking on a coordinator position. Empathy and understanding toward this dilemma in the 
tenured faculty's response to my application was non-existent. 

During my first few semesters, the college exploited itself rampantly, as though money was 
no object. Halfway through my tenure-track, the college put itself through a 'prioritization' 
process, and even hired outside consultants to help ascertain why their budget no longer 
existed. It was expected of each area of specialization within each department in every school 
of the college to submit a 'Prioritization Information Request' document, which provided a 
record of that area's necessity to the college. When I was given the task of creating this 
document, I was told by an Associate Chair, 'This PIR document legitimizes the existence of, 
and budget for, the cinema sound area of concentration...' Since I was the only full-time 
faculty member specializing in cinema sound, it was up to me to create this document. 

After two very intensive weeks of research and painstaking creation of a 24-page document 
that fully addressed every concern for our cinema sound department and curriculum, I 
submitted what I felt was the most thorough, articulate, and well-documented legitimization 
of facilities, budget, and a Cinema Sound Concentration. Weeks later, during a follow-up 
inquiry I was told by the same Associate Chair that this extensive document I created had 
'...Nothing to do with the cinema sound concentration, and only served as fodder for the 
college's prioritization process...' It was very unnerving that such callous duplicity not only 
derailed progress in my professional development endeavors, but also affected the hundreds 
of students who relied on the cinema sound facility to successfully finish their projects. 

SOTADA-like behavior extended throughout the administration, the faculty at large, and at 
the department level. Examples range from curriculum and course design stressed as 
immediate necessity, that was never implemented; advice on specific tenure-track endeavors 
that was vague, non-committal, and duplicitous; encouragement of certain professional 
development endeavors, and then disapproval of those same endeavors after the fact; and a 
Dean denouncing my multi-disciplinary artistic efforts, while simultaneously extolling 
faculty members to avoid being represented by singular 'silos of craft...' 
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LESSON 6 - If you point out a problem, offer a viable solution 

Once upon a time, there was a Provost who made a speech at a Faculty 'Non-Retreat.' In this 
speech, he said that '...every student who does not graduate is a failure on the part of the 
instructor...' and compared this to a light bulb factory, by saying every light bulb that comes 
off the assembly line and doesn't work represents a failure. Not only was I offended on a 
personal and professional level, I also disagree completely. 

When said Provost made this comment, I immediately thought of the famous interchange 
between Thomas Edison and colleague Walter S. Mallory. This interchange is often quoted 
in relation to Edison's attempts at inventing a better filament for the light bulb, but is also 
historically recorded as Edison's response to thousands of attempts at creating the nickel-iron 
battery16. When asked how Edison felt about making that many failures, or achieving no 
results, Edison said 'I have not failed once. I've just found 10,000 ways that won't work17.' 

So to paraphrase Thomas Edison, and to offer a rebuttal to the Provost comment, for every 
student that does not cross the stage and get a degree, instructors know of that many student 
types that probably should not be in college in the first place. During the past sixteen years 
of my academic career, it seems that every time an administration seeks to find blame for 
students who are not ready for, or are unable to complete college, they always blame the 
instructors. When did college become a glorified day-care center where students are not 
responsible for cultivating their own work ethic and portfolio? How is it even possible for  
an instructor to create a foolproof, one-size-fits-all syllabus? The propagandized notion of 
'No Child Left Behind' in relation to the modern academic and collegiate experience is a 
broad, fancy way of legitimizing the 'Dumbing Down of America.' 

Time and again, I witness people's infatuation with pointing out problems - in society, in 
schools, in the home, and in the world. Observing and articulating a problem is the easy part. 
Creating viable, productive, and communal solutions is the difficult part. I've noticed over 
the years that those administrators who always blame the instructor for every shortcoming in 
academia, only point out problems. I cannot recall any instances where these accusations 
were immediately backed-up with clear, succinct remedial suggestions. 

Each semester, I update course syllabi and implement changes based on student experience 
during prior semesters of the same course, relevant student feedback on course evaluations, 
and my own applicable research. This approach addresses problematic areas of curriculum, 
while simultaneously responding to student needs and input. When the students and I read 
through the syllabus on day one of a course, I strive to get as much feedback from them as 
possible in relation to course outcomes and expectations. I also do this several times 
throughout the semester, keeping abreast of course evolution and student assimilation. 
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There is no single answer or cure for a one hundred percent effective matriculation, retention 
and graduation initiative. This is statistically impossible, given today's diversity of student 
interest and commitment. In almost every course I have ever taught, the range of student 
ability to assimilate course content has never been universally consistent. How then is it 
possible for any one course to solve all the problems represented by America's higher 
education endeavors? More importantly, why should it always be the instructor who is to 
blame? Where in this process does the administration confess that, yes maybe the student 
may also be at fault? The most pragmatic solution one could offer is a course that offers a 
finite curriculum, but accepts an infinite array of student diversity of participation. 

One of the more interesting and compelling aspects about the study of cinema sound is that 
it offers just such a viable solution. The course outcomes are succinct, and the study of sound 
is based on physical, universal properties that do not change. The secondary and tertiary 
learning outcomes can form a base skill set that is transferable and trans-informative. When 
working with students, problems can become overwhelming. This is one reason why it is 
important to remain focused on objective, productive, viable solutions that are of benefit to 
all involved. Many times over the years, students and I have crossed paths months after a 
course, and many times they express how tangible and relevant their assimilation of the 
course outcomes were to other areas of their artistic and professional endeavors. 

LESSON 7 - Scratch Everything Off Your First Bucket-List. Then get a New Bucket! 

On the very last night of my long and arduous tenure-track process, I scratched the last item 
off my first Bucket-List. I finally got to see the one band live in concert that I had not seen, 
and had waited to experience for over twenty years. The day was May 31st, 2013. That was 
the deadline for turning in our portfolios that went out to external reviewers. During 
summer of 2013, I created my tenure dossier, and in the 2013-2014 academic year, I 
endured the actual tenure application process, where five different committees were supposed 
to study my dossier and vote. In hindsight, these six years were a blur of artistic compromise, 
an endless search for relevancy, and futile justifications. 

One does not need to sacrifice all of oneself to manifest an ultimate Dream in Life. One of 
the aims of this paper is to offer cautionary wisdom, practical advice, and real-life experiences 
to fellow instructors on their own academic journeys. I may never know how much of what I 
experienced is a product of this particular college, or a product of higher education across 
America. One thing is for certain - I am not interested in going through the tenure-track 
process again. At the January 2014 HUIC Conference, I met an instructor who said she was 
granted tenure over twenty years ago. She said that when she got the tenure, she did not feel 
as though a door had opened for her, she said it felt like a door had closed. 
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This comment resonated with me because I don't feel as though I'm at a point in Life where 
I should be closing doors on opportunities for experience, advancement, and adventure. In 
addition, and maybe more importantly, after six and a half years, I can honestly say that I 
just don't like living in Chicago. It is not my favorite place to be. In all fairness, though, this 
has been a grand ride. I've seen a lot of excellent concerts, performed at a wide array of 
venues including the Chicago Blues Fest, finished what I consider to be an impressive body 
of work, and have seen my skills and talents flourish in a multitude of artistic endeavors. 

A friend of mine recently wrote to me saying she didn't understand why I felt 'stuck' because 
I was always such a 'free-spirit' kind of person. And she's right. I've made a deliberate and 
conscious life-long effort to see all the bands that have impressed me over the years; when it 
was time to go check out a new city or visit friends states away, I went; and as each item on 
my original Bucket-List presented itself as a tangible opportunity, I took it, and then 
scratched that item off my Bucket-List. After May 31st, 2013, another friend asked if I was 
going to put more things on my original Bucket-List. I said, 'No. I'm going to get a whole 
brand New Bucket.' And to date, I've scratched off each item on my New Bucket List. 

 
First Item on My New Bucket List - A Helicopter Ride around O'ahu 

SUMMATION - Archaic is the notion that likens a group of students to Sailors on a Ship 
and the Instructor as Captain. Students sail their own ships, and are responsible for their 
own decisions regardless. Sometimes it is a clear day. Sometimes there is fog. In order to keep 
the Students' ships from crashing on the rocks when there is fog, they need a Lighthouse to 
help guide their way. The Teacher is the Lighthouse. Just as a lighthouse guides ships 
through the fog at sea, the Instructor guides the Students through the Fog of School. 



The Fog of School - Seven Lessons from Six Years of the College Tenure-Track Process - © Lee C. Payton 2014 
- A Paper Presentation for the 2015 HUIC Arts, Humanities, Social Sciences & Education Conference - January 3-6, 2015 

13	
  

BIBLIOGRAPHY, ACKNOWLEDGMENTS & CITATIONS 

1 http://en.wikipedia.org/wiki/Academy_Award_for_Best_Documentary_Feature#2000s 

2 http://www.imdb.com/title/tt0317910/ 

3 http://en.wikipedia.org/wiki/The_Fog_of_War 

3Eleven Lessons from the Life of Robert S. McNamara 
These topics were selected by Errol Morris and highlighted in the film.  
They were not selected by McNamara. 

1. Empathize with your enemy 
2. Rationality will not save us 
3. There's something beyond one's self 
4. Maximize efficiency 
5. Proportionality should be a guideline in war 
6. Get the data 
7. Belief and seeing are often both wrong 
8. Be prepared to re-examine your reasoning 
9. In order to do good, you may have to engage in evil 
10. Never say never 
11. You can't change human nature 

4 A recurrent theme in at least two books I have read several times - Nada Brahma & The Science of Getting Rich 
 http://www.amazon.com/The-World-Sound-Landscape-Consciousness/dp/0892813180 
 http://www.amazon.com/Science-Getting-Rich- 
  Ultimate/dp/1490916938/ref=sr_1_8?s=books&ie=UTF8&qid=1414103639&sr=1- 
  &keywords=the+science+of+getting+rich 

4 Image of Chakras - Public Domain - http://commons.wikimedia.org/wiki/File:7_Chakras.JPG 

5 http://www.wrf.org/alternative-therapies/science-of-breath.php 

6 http://en.wikipedia.org/wiki/Pranayama 

7 Image of The Scream of Nature by Edvard Munch - Public Domain - http://en.wikipedia.org/wiki/File:The_Scream.jpg 

8 http://www.izhawaii.com/ (paraphrased from a comment IZ made to the Audience on the 'Live in Concert' CD) 

9 http://www.rolling-stones-lyrics.com/lyrics/expectations.html 

10 http://www.npr.org/2011/06/01/136859090/the-power-of-music-to-affect-the-brain 

11 http://www.hopkinsmedicine.org/hearing/hearing_loss/how_the_ear_works.html 

12 http://en.wikipedia.org/wiki/Headbutt 

13 http://www.merriam-webster.com/dictionary/multi-disciplinary 

14 http://www.merriam-webster.com/dictionary/disciplinary 

15 http://www.merriam-webster.com/dictionary/duplicity 

16 http://quoteinvestigator.com/2012/07/31/edison-lot-results/ 

17 http://www.goodreads.com/author/quotes/3091287.Thomas_A_Edison 


